Pl AR 1, 199143 7
WLITERE )T D 2 X
FE2 P77 V%A LiciREg]

o B

F—U—F: EEOCEREN PESEE FEERL PEEOEAE, ¥EXIS57U-—

B E

e, EROERAEAEER TS LAVMEBHEOEMICR - TE TR, Bk #igE
AV F 2T ADET, TR CIRBRERTWS, #21F, ACTFL (American Council
on the Teaching of Foreign Languages, &/ EFHHEINR) DIMNERERESRED BM T T,
FROBRBETCED L 5 REIRERSHTWAARELM TSN, 20 HESHMTER S
NBHEES LERIS2PHLLTE, POXOIRLTERLEZDL IVDES S )

Bk, O, [ESO¥TEOMAER, WThIE2 22 LRXEER2LOTHBR, BT
Woeind TRER N7 V-0 BEAZOPCIMLLEZERETHY, Lid, #Hx?
TENTE, ¥FEPREEDIORBILOTZ EBHELNC o, FFEIE AKP (Associated
Kyoto Program Center) TORBIELFBEL T, BlE R N 557V — DAL IRET 22 L A3,
FR~OEE L L R B3RO N EERT I LT, PRBHENEINBEREMIELDTH 5.

0 &I

SEAR, SNEEEE 0SB BWTEEOEN RS (communicative competence), 2% Y “ pro-
ficiency ” 8 +T5 2 LEHBFTHEDO—2 LT 3ZAF VIR R ->TETVWS. Z0BXic
bR, B B 1) ¥ 2 7 AEOHETHRNPMTbN, He2TRBRIATVS.
OV o e—HBOFINOHT, SMEFHEOPLICHINE NEEE, 3, C0oXd@Rsh

TWBDESH . Kk, ZEZHOMEL oo h e, AIEELTChEEEZONLRZA NS T
V—EHOBRR L, Py OFfFERES) (reading proficiency) DFEKIZOWTEEE RS
2LDTHD.

1. ZBEEOMEAE
SMEREDOBRICBRT 2 HROBE,» 5, FEEAHITHET2b0L LT, W 220HE R

* ITO Hiroko: Associated Kyoto Program Center (AKP) [i5thE 54 ¥ o & — HAGER LR,
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146 5o B AEHE

B S TWa. SEHOER - - B BRE - RBEORSNERLEbh s b0,
E OREE L FEENFONERE, L TEEEEAORE - BE - B - S 5K - HEE [ AL
Ay BHER TR THS. —RLTh2rs X5, WERLERLE - IRE0%TH LY
Trle) 322 ERNTERVERRBS .

ATV R B2, FEEE OB (aptitude), FEENTHF 2MW Y AT [ BREE (attitude), Hhl
37 (field independence), & | 55 ¥ —D{&H (strategy use) D> DESRICE L, FHE OB,
BIOEERL7yF—7 20 & OERIZOWTHNAE L (Bialystok and Frohlich, 1978). %
OFER, WML, BEE 2 N IFV—ORAR, theh@#ERb52L, LEL, 7
F=T AV NCEERRD S L0R, NEFREEOEEL A NI TV —OFERAORTHD LB
HohlizEhie.

SNERE OB G L 2EL oMk L 0BFRIC oV T, BE, BELOWERRSATEY, 20
FRBR T IBEE o XY LTwd, ZLTHEDER S ERTERNVWERTHHZLITED
ETHARV. ¥y rid, REORFEOHIEFEFLOEER, FEETICEOBRECENENE
T T2, REME L. CORBHERO—FIC OV THRIBIRO X I ZEH LTS,

“ Foreign language aptitude is a factor significantly associated with the level of skill
attained, but many low aptitude students are able to compensate by diligent study
and practice or because of special opportunities such as study abroad.” (Carroll, 1965)

Xy rod, WEORWEETLERTRICHML, kX HETIEEORS 2y, T2
5z L3 ab3ER, BEWica—k, £0XoTlUEEThEIvoEs 5 »

—%, BhIcEEEOBEORETELEALTETVS. CONFOFEIC LS L, FEOR
BEHIFCnsER, SEEER 2 N5 FYV—% HElie, ERENICHYTHYS L) (Rubin,
1975 ; Bialystok, 1981 ; Reiss, 1985 ; Ehrman and Oxford, 1989 ; Oxford, 1990). = k 55—
DEFFSTRE, BLPEHEOMNREBLT, MOT TR MFFV—0fH, PEAS
N3XoicholzbDEbS. 2L T, THETCETETEOFAZE (learner variables)
D5, 2D TRANSFU—DOEH ORD, E—EEORTIRETEL LD, BX5ZLRT
ERERTHHELVZED.

2. BERI3FU-0MKR

B2 L TFO-HEORBEIT EEEL, WERICHAEOR—RTETVWARAVRETH S
(Stevick, 1990 ; &, 1990).

AT h b EESSET 2 » 57 U — (language learning strategies) 13, ZEH OFAEDRY
FHOBENREPLMMLICERTHY, BHPHEEL THELI LN TELL, ShityR
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PRI NI TV ERT S L, FEPPRELER, RREEDT LR TES
ZERERLMoTER (OMally et al.,, 1985 ; Barnett, 1988 ; Kern, 1989 ; Oxford, 1990).

22T THEER NIV LRMPRELATAHRRY. TREERNSF Y- 2, MRS
WEBY, BrBEREEELELY, EHALEY, HRCEREBATLYVTE LV BROLD
2, BONOLBEBRUCHWSBENRER - HikThs. TEERA M I7Y—1 13, A5k -
BT 5 — AR B D A, BEROBROLSETh s TFmA AN, b, —A—A
DEBEEHEY ST THERO I 22 b0 L bEILOTHS. DEkodboky, ok AR
BT, 0, BEOHMSLERE LOFR - FRE TFERA M IFV—, TH 5.

AT FU—OFERICL PR Y OEAERALN, ZhEl, L CRREEEOFEAZED—
STtk d 5 A, “learner variables” DHCH— L Vo TH T WHAEERTH 2. SHOEHRES
FEHRTOIN) F 27 A0PT, BHPLEFRELBERML L2055, COBXohT, %
BHCLEERIRNY, TOX N7V, BEEIA-oIBER T 5 2 & B, ¥FEHEO
“proficiency” #EET AL CHRRLDILDLEEZLNS.

3. RISFU—HEBEEWMD ANFFERE

Ll (1990) 13, LAk FEHE ORESRM E LT, Tk R EFE LT BB TR LA
BPboTHbo E, K SAF &, BIHLZ E0FIAL - 2 ES ) LEHLTWS. A
BRI EARIFHEE BHRLTWEDES . Tl SAFz L) 2D T£E (extensive
reading) ) 1, AF IV RAF Y a2V LRELBERBUTHEWATREZRTZEER, L
WO, FBCHFLES CERSLERSNS. oM@, Bidk1990) i, e IiEs
FhE THEOEMS,, b THRES) b EETSLL, —BREVWRDRIFNE TRz L, Th
HLENTWS., ZOMWY TEHHH, PREBTORENRBEILOL I LfToEb IV
7259 b

THtte o —v « 7575 4 A, LEHPMESEEPLRAZ— L, HREBETERShSS
FLFEH (intensive reading) RATE B X H AR DT OBEL OB &R+ ORHKL v

DFRIRE T H 5. YHRBME O G OHERHE (learning to read) 25, EFOZH « Hii~ L%
BLTOWRTWAEREI DR, A NIFI— 0I5l BER T AN HEEE ™RI5
PEHP, 2AOREEEZFICASAL vy b REF L BRI

3-1. BEHROPELER

¥l Ui 12 05421, Associated Kyoto Program (AKP [ERE#EEZRE ¥ L & —) G2
AU I NFIEREETH B RENORET I~2EAREEEE LTI Hick. AKP ©—2



148 RO B REEE
WEoRETE Licgo 199041 B2b 4 ARETo Hific L by 100 5 ofitoReE, &
REZFHELTR N7V —0f#ER{T- 7.

—2H ORI E BEIC Y 5 2 OFERRAMTO IS, FERKICIIMo0ED 7 7 2R LT
W ER— D DR SN — TIRADB L o le, —RHOBEITORE R, A: 34, BT 24,
B:34, B :24, C:24Li36-2&03h Y, MAERRBRAHO SV —FLELTVRED
T HEAEOKWAHED, A 034 3z0xx A R, BYoFEILEH#ERIV ISV
7 Fo LORBCHRBEIBMOZZFVOBICELTW AP o LEYE TN 5.

3-2. RbFSFV—=TEXAVD

B 122 0%AERE O X ) ICHBERICRIBATVWSO»MS b, 7vr—1F, 4
VA Ea—, HiL, “think-aloud procedure” @pg>D FETHATHEE. Trr— it vy
27 x— ROKPLZDFEEMEM L (Oxford, 1990: 196). '

HEt, SRMEY ¢ 2 @i BMeEEL L, ThEhoEcE22kbicl iRty
Uizhy, BEMCENTL b ok, flxiE, TEFIARTR EINTWS FL OEMIE>WT E
SEZTVWED. BERNY, BERP. TRLELELLTLARVOR, I hb,rbhntHELT
mé@ﬂkav BRI TS ELbNENE D . Brxbhlbo Rl ES L. L H—

FHELE Lkh, bbb EbAHAELLOD, HoFHs Lo, FHLER N
7?9~@@ﬁ&@ﬁ,%%%tﬁ&ﬁkot#,aomwaaﬁm,ﬁ%éfémmgbt%
f, LEEOEHEL 0L - HERER SOV TEBHIZELLBENTL b2

“Think-aloud procedure” iz, HEFRTENWCTLH oD LEETIESG H 28, FHifE
DIEEE LoD 50, ERCHEEZHLZTR>TL60WARRL, FAREMELTWS Y, e
E9EZTVWAP, O THETHALTLE I FETHS. BLEvw Lok, Ebit
FTIRHEEY X FEBICBW TSI 2584, EEEORLLEHESOMBY A N LEHER)
FLa—F4 24 FTET, VR PEH o TV EFENERETH AL 2L L V.

TERAAVNOREREENTSE, RO ISEHBIRR DM, ZORE»HRMIEREICED M
HOFE, A bTFFV—EBYTEICIEE S INERL S LKL bR

1. PHROFECHEVHHEES LTV,

2. HEEY 2 b EREEICE o TR (decoding)y REu.

3, —E—EWo THD TEERHL ELTNS.

4 ML RVWET, bRLRVWEELHEASNT, HENLXA~LHE TR L - Ty 7 DRt
FHELTNWS.

ERFICEBETHD LIE L.
6. M, RHLIX, &5 1 T4 FOFIHLE, HLRiOEEICET 2 #08 700,

=

wn
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7. BEHhLELONEEZTHLELY, 452 FEAREEOFRPY L LTHEBCFAL X
5LFBzLEDR.
8. DB RVWESEHERILEY, HMARI LI LRV,
9. Db RWEFRPETES LRI L5,
10, FEEE Fo/EEL BAFEE HOEEL IBERTL 500 Ly, BEMCSHL X
Hrllez ik
1. EABRMLPOEEHE LTH- T3 L, SHATWBIEM LBARBRLI 2L Lk
WZLEEBRLTCELTZ EERY.
12, B o et T, L&, EFEOELZF O WTIHET 52 L 3d R,
13, SFCHARHEMCEREVWEE 1Y, BAOHBRBRLEREZ ELOEVLE -7V T35
LORABRDDH B LDEDR ol
4, 257V —, 2%, 2F vy vl bW BEARRYRM > TWED, BAFE
DEE, GREELBEOCOTTELZ LRV,
15, #Hiw, EEARC LRI HE D EEER R,
UE, »RVFEOHZ TR A Y FORRE o, CODEER, LPbANIFT—0
FIHPHRNTHE e EPRHHAL, ERLTREACRLIRLB ST LH2EE D 0N
ERbrz R EELNE.

3-3. fgELERISFU—

TREERITOMRIE, FOMREFEDI LW AT, WTLTHRELEZX 7YX, K

D I0EB K TE 5.

1. Ekb 2B L THRET 52 55 Y — (grouping).

2. BB OBME B BESY, EEEMAT %2 b5 5 Y — (association),

3. HHEAELPIBVIREARTES 2 ik, FFHICL > TE®RDO D S boicth
ACHBCEOHL T AT FV—.

4 CEHEREAA—ViB L, BENR L0, BENRLOOBITEEY TREELE]
THRANTTFU—,

5. HLWE - BHEEILY, BREENLVTE0F—U—FeFTA22 5 79—,

6. 2FIVISLRF Y U=V SOFENRITICE ST, RAPES LHEEZWT I LT 52

FITFY—.
7. SCREH, EHRH, X&E0EH, RECECHFEEMTL, EELERRLOCTS
ANTTV—.

8, EEABAPL(F—U—FRLbEy s+ brFrR)ESHL, fleodacbickoi
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BLHEL+52 55 Y— (highlighting).
9. BLARHLIZEBL, ¥—VU—FRLbty 2 « 2v 7 22 fIfILCEREELRA LT
FU—.
10.  FIHTTRER b O & FRBICIEH LTl - FRT 52 L5579 —.
(FR0PY LRV EBL0E, BAFOBHRLIIEOMRO 2R T, MBERTRELED L
D HEEHR OEEFRICN TS ET, 505 bORFHAFETSH S 2 Lk AEMICHEES
5.)

3-4. #HH

FHIE LT, FE - HEEHR L UTHEFEELED I, #bhd LB CRMA L. &
U, R - A 2% L2 S EORE O D ISR LB B HE TR L, 0BT
B

AL EEMEROBEY TH 5.

123 TRAROEHBEHE, (M)

1730 TR, A3 (M))

2/13 TER, RS (M))

220 TS hemiEy (M)

2027 THiAT 4 2% GHEFE= T )

306 THARORREE, (AP "TRKEAR

33 T ofenia WASIERE,  GHH B TR L)

Tho, Lol (F1)

327 T N v RN GHEHE= 7 5)

43 TERTEEL (EIRFE TREARED

4710 TERERRTIO (@) H LD

417 TERERT.Q GIBERE TREAED

#ektns MJ (Modern Japanese, by Hibbett and Itasaka) & TERHSR, IKfR>CLE 2D,
FIRAD ol b WOIBEMABEBIZTE RN, LuwTnzid, BELTR{MsTn5H
M BBAREFD, 277 V— O8EERO FIC+OREENRENT 2 L 22D bEETH 5.

SEFH UL R LB, Tho, bofenizvy, T2 b UMW, TEEHRTO, 0=-
ThHd. Tho, bolewniawn, & THEERITQ, XV 2 M2 RhEb2 5 X 21c, TREHE,

EWNWIHEZTCRAFEM LS. RIULF—<THRALE, B0 BETF—FF A F—L LT
B&, ZBHO TRBEM, 0FE, LV, FVERCHEDLEAH LELCORBIRE .
TR, FOFRIIREL, RBEOT A R=b2bb, Lon ) LHEAB- ETHH S T bRk,
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MJ 2o 0¥bhiE, AEMICEEEAVEEZEVEWLL LABRWE, 72U 1 OKRETIHEST
LIS eb s L M] 2EHALTWA L2285 Y, EARBMBROPM>TBWT D
boyDh—EEEZ.

WEHO TRl hiciEE b M] pooBEMTH R, Bhrbo A=Y LARILL ORfR
COWTEZBHEEL My 7« XYV ORAFOBBIIEHACE L E2TCORRTHS. E,»
DA A—VIONWTEHE LA, 4BETLDY, xRy — FXEHEIhe. K
2, HAOREC>WTE L, HEOARAOREOHKT, WHEFICEE - AXOHRTRMT S
HELTOBADRFOVWTHELA Y. BHE - AR TALRAEZEAL TS, “light read-
ing” LREALBRLDON. FRERTBLORMT, KX TREAREREHAVWTWE LN
o BB E, FEEOBLENENLT, MEERER T, FPhLTVEXEHREHETE L
oo 2 FV—HHOTEAA VT, £, BE-> X &FLHEDR ML Ty T OHA
FTChHHZeBbhroTieDT, TREIShEHE Thy 7 ¥V v OFATE RATKRE
ThBH.

3-5. FIF Hk

A TFV—HEE, MELTERORMTOIGEL, EEEELBEEST CHRITLTIT I HE
b5, WHERHEK LD Y, RAK2 P IFV—, EEICEHERRO D 5WMA N T T V-
(cognitive strategies) ODHFMBRICAZ L DEP YV THEZ L b, BEOHLBEOBEIKEEST HF
TIRE L Tz,

33 KB I0ERED Y v, —FHIETONZES0R FIFV—REALLR, 20K, =
FIFV—20bOORS, Bk, HABHTROLNDF R L OMEME AR 5
Tlicky, FEEVPVMELEEL T LTI B BE, 2L TA NI 7V — ORI HRE I
BHCBERT T NS X H5EREE -

ADTFUE, —EREOTTLEXEBARE LA, [EC, L bRiRmicfETE
BEOEBBITEN, Pior, KEWEEERTHRDTERTELLObLH2. cOkd, —
EHALLALF7 V=1, TOEOEM» MW LCRIATE 2 L Bbh eI, HTEL
BRADZTV—CMOIDIES 0PRSS ETHEEHIET LS Lk,

ARNIFV—BELHEERDER, FEEUOHMB LB IIOR DT CREYRLTES X
diirote, Fa—itHT ARGV 2Y, EHF~CBRLR 77 V-0l - BIYL
BHTES X9 chol. SHIRBMESESLdIC, HROBLF R4 ICHELEY, $a
—IEHETREFECEIWMOVMALL Ty, EARANTFV—BED, SrE2 S8k
D LW I ORE bRA T

Bz, #ik 8. » “highlighting” & 9. o FE, ICoWTERTHI. BT, HAHs
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F—U—FRMEY 7 - T URARENTH B0 E, Bk AROHRE Lic L Tzoiy
CHIZ DT &8, SORENZELDSES. TOERHTD, H10ERE D S—BEmRER
2L, ¥—U—FRLh Y7 - 27U RAe—FHEEXTARNMEITEER S X 92D TX
W, DUENCELEFRFICESTEF—U—F, M7 - 2UFUR2EBRLTLEBH. —
75, BRSO R DE LY, WA DT T vy B E L, XEERO “ choice ” 1 bIEE FHic
*3., SHLIRELTERD, ™3~V —FL o7 « 2rFrR2FALTEHE ELDRE
Wy EWHHETRERT, BRI TAIOEHE DRIV, LW ORI THEL L S ick
5.

AFIVIRAF ¥ 2 VS OWE IR B X ) REBROMEOHLE L, MvER 2 F 4 H4
P& ko RER, —2o—20HBRELTW EAXORFHEERTES LI R b0
®, WAIC—DOORB T OoN=Z00FEZLRERLLY, BEEFLAAFTHIEFHFOMER
¥t (interaction) &AM+ X 5 M b TWL

ZOETHARIZE ST, BERHEHEEIE TV EWIFHEE S0, BV ThBEY
Y0 RFEALER—CRDEDTIRNIES D

3-6. #5854

HiE D e
TER, OEXORE
1 #EMFQ4), FAMY 22—V T7208)~Tok Db BECHREFELTY
55,
B L AERS0FEE R R ol cERomkE 5 5.
BT ARIZOWTEHELE S .
BEREXEFH L THEIES.
AFIVIOOLYT, BB L LR, BERCLE->THLTLL Y. HEARK
PYE S TOAIVZERTERTHI O -
6. ¥ pr=v/0ob ) TERERICEL it BN, BT BRAHME, %
DTG L7 R R W, BICEN 2l Lo+ 5.
7. My 7 wVFURESHL, ThEFHLCBEBOEREE LS. BIEEIC/NAE
LEDTTH L.
8. BAEPLOBEME—HICELDHCIHRT 5.
9., Fy—VERIKHSLLELEIRIZPEBLRPLAN RS ES.
10, FYEBERKREHNTLL Y.
I, BroBREMERLARD, BAECEFHRELTLL ).

NN
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12, AXONEEBROKBEREVDL, AAOBETHELTHDL D,

13, R RRBL, ¥—U—F, M2  Lr7 2 e o TALXOAREFHELTLL .

14, EHEOEDLALLTWEZLEERLD.

15, BEEFELAD

16. Kxo=ry—FrHYOBEE LT, FHRAR—HEEC Lo e mELE T
5.

o fEEp]

GEAZBRL OBA

1. TGEAZBHL LWOIBERTEALZLEFELTHL ).

2. BHOEOBAEEFELTLL ).

3. HAADOEHERY LIKEOBZ LE2WT, HAOEOBA LHEBELTELEY.

4, ATERHFLTLHY, EEMBRCHICARZCLIEOVWTE IEZXTVS R, LELT
WEZ 2R, DR TREDIREARBERELTVWEPEZTLLS.

5. HEBMOOWAETES, TEFy, OBWEENR, TRy, R0z &, TRy,
LWHEBHELEBELNEZB LIREIWS Z LSBT 5.

6. EZEAEICENE, HOAWIEELEVOLHLBEMLRIWNEFEE, WOFETEOUWLSPD
BREEZ2TH DV, MOSEICEL ¥, BEERRTCWIE, KEHSEINERT %
RELUTHBELWET 5. '

7. BB RLD .

8. AHTK BLEOY, B, EF4ALRFSE, BEORH LA%ORELOXL,
P—ERECOMBCONWTHBICEL D 5.

9. FHHBASHLWEEDLhZEHOHNL WL ORIV HL, URCERLTIXEY 2T
%.

10, S—B e BB LTAERBELTLOW, R0 ELDEELSES.

1. 3,4 A0/ N —FTALLONTE 4 2By ¥ a vy LThbY, Wik s/ v— 7
FELTLH 9.

12. ARIPOFH - FHRETEXBEPHES Lo LT, WREETAKICR oD, BARADLE
BIZEAVRBANEBED LEY b, BHOEZE X L5 (5.

4, & &2

AL 5T V—HEERY AR, —FH, S ORRREE T > TR, 20
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TEER, FEEORMAIONLDOTH S5 b FEOKE, REOHLE, FboOHLENE
1, ACTFL» (American Council on the Teaching of Foreign Languages) D REjEL¥E DR
BE) DR & O RO WO O 2 B3 2T Hic .

4-1. ZEORIS

AL TFV—HELWATLTIT- e AT 2 FEEOUTEI LD I IR T WMoTWED
By, Ty — MNRELERR(ERD THE. Eo0BMEE X Barnett (1988) 2 FJHH L7z b 0
W, EEOIN—TDFN, 2,5, 6 T “Yes” LB IHBNERIRICE - 1.

EEEENY LR L hD THREIPOVTZ, EHBLTWB0 @R 5, =0IRILE,
2B oM OIS, 1) TESAIOFMEE D b 0BT 3N EMRES iz, 2) Fffic
COXDIBMVMBAELXIWD, FORNFFO—2HVELIWHLOEENRTEL LI ICR-
7o, 3) XONEFEBERTELLEEL L L, ANCONBORHANRTE 2L 5 Rhot, 4) FAR
B e FEBECHETC LB’ Exb D, 5) thoBEBTREROEICL AARFEOFMBA 57V —%
BHET2L5iChot, 20O 5 RIcETE 5.

EboTvr— TR, AR KREL4)I A0, RECHEA N7V —2E58hE L
TW3LE2TEY, mTh, FERAZET, 2EGESPL I LT REEHOMBAZI
(R, o7 = TAAUEORAERERC SRR L2 L BXFEA LWL LB LR
FIFY—BRDEDTHS.

£1 257U TIVEHEBRECONT

o AV z D
1. BEULDo7zie 2 A 2 A FIDITEE Lo 7225, FERIC
BRER) 572 8 A
2. HHEMP oMM 10 A 0 ELBLLEL RN 2 A
30 REF 4 HA K, EAEEH
9 0 TSt -7 3
o VR A 37 o 727 A FEHHITIL o T A
4 b RVWEEO BN
5 0
L5 < 2o fo A A 7A
5. BERTSY v bARITILo 10 A 0 o 2 A
Yol
6. TEROBRMICEZBREITD 8 A 0 I <hhdln 2 A
FHEILRTEL-Toh kDB e 2 A
7. HEHBRDO W in 9 A 0 [AREY 3A

T vl — NAERAL TIT o
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&# 1 Are you using some of the reading strategies?

Always Never
1 2 3 4 5
1. Guessing from the title.
Imagining from the title. IN 2N 0 0 0
2. Trying to get the gist first
avoiding the details. ’ A A 4N 0 0
3. Trying to avoid looking up
every single word I don’t KN 2 A 4 A 2 A 0

know.

4, Trying to read through to the
end, disregarding untamiliar, 6 A 2 A 2 A 1A 0
unknown, vague parts,

5. Trying to differentiate : facts
vs. opinion, negative vs, posi- 2 A 4 A 4 A 1A 0
tive tone.

6. Trying to incorporate what I
already know with the new 5A 4 A 2 A 0 0
reading material,

7. Reading strategies are help-
ful, useful to me. EDN 2N 0 0 0

AXRIVILEIDVDBELEOPT

FED BRI 5.

Beth ¥ CRiAET.

D BEC R I ETEHT 5.

AEFT 4 TA RICEEBLTHOALEFAIAD 5.

B E b bhT, 2R0EREFEARS.

C RIZABENTH S0, EFREFTCHNL, FERL TR 2ED.

HERNCBE L CRBEBETRR Y OEBAE S o L (G, 1990), MI»oEIX T2 5579 —0
BE IR 225 1 LV ORI S B»N 728, FAERSERE UCHEBICER D 2%, RS L
BolebBATNWILZ X, Tvr— bRFMEs 9 2 0OFMEIC bRbhTW5.

N o wn ok Db

4-2. HREORE

PHRORAE L, =72 b, BROBETOEN - S BRE, 2 L EECZo0
FlrbHoTWE. £F, 23— F 2 ORI, 12410 40FEN5~15 K EMN-
7. Tk “pre-training” “post-training” OB THELTE 3 b0 TRAWE, RS0 RER
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A, MECOBRMOERVEEL S Rofic b 2 0b b TRANROT TN S,

TROMARER B> b O34T, RICEMEH B Eokon, A i kior#n
2405, B b A iihotcBELALEDE, 2O3RER LI FYV—HERAOBM T, #
fRfEE ORI ERI L MY, NEOTMICER T, Sbie, ARINICD HAEDM
MR ZH LT NS b0 T, BENICEETELLHHL TV,

S DN TR B e o 72 94, 3L ERIT A OHIFHOEET b - 1ot A TEI
TR, Bk 5 e BERROFRI ER-T N5, YO 64T 241k, BEhoEs
SEEP W LT, BENESTTETVB LRES, RRTOPENLL, BRBOVRD
ofe. BY 04 HITRROBRIE B o 1, FEOERE, FTHECAHARERLY, &
AP EBERR b i o T

SEHREERBICR b 77 V-3, FHCEENCEET 5 “direct strategies” DHZTH -
e, HEC ORFEREEE 0FF T 2 RESE X T OMBEIL > W TE L 21, FEE O
235, TEE, AR »» b5 N2 b 55 Y — (indirect strategies) & w iz BH#IRY
RIBEPLBELE LB LB E LR,

4-3. B BBHEL

ERCERSNSROES LERSS, SEORETHEDNLEONE ) PRFATS BER D
5. ERECHD DL DIl 5 hOBIRARTILE, W, R SAEDB LD kol
£5 0, BEELIES0T TESIRT) & Tb o RV SR ORI TRIIL T A

TEHASE, DART, vAVBIICE b o & R0 S =S THER LIS EBL Y, BEPOKITS,
TEEE, BIRBBRL VO CEBRET S 2 LR TE R BRIE, WThoAbHa0RNL 0
T, R N7 7 O E T B AFRE R LT SR IS T o TR, OB
FOSN—TE, FEEOREN, —FLTANIFV—0/ V=T LYV ZBE LD T2 0%
EThs. BB, 752000, Fv—22v 52k, BERER, FRORR, SF2 b, 2
T OETFEERAHE LeEREESCboTh o 2.

S LRICHLTE, WBIEFO /A= Th oA £ LH, 1004Tfxi
DISFL, A TTY=0IN=T1, Tho e B FEH ORI ABHIC, “pre-reading
activity ” L LT, 1) Tholenvn, Ln)EEE L ARBICED 2% BANCENT SR
55, 2) EEEHM LSS D T oy, OB - EREERS, Lo IEEE L,
EDIALOWBICHERGFME LT, LI—X Thbo, bokBh,y EHATED, thid
ERC 100 530 REESTH - 7c.
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4-4. ACTFL e hBEIEITERT

ACTFL o4}MEzEg/ 3 (Language Proficiency Guidelines) @ “Reading” ofe /o
RIZHES LEDLETE XL THIN.

BEIMA Y B2 e - LR X o b o 1 SEY e thik o (Intermediate-mid) T o 7. #
LT, —EHEo2 b 77 V- HEERT DY OllicE, BRkoR YT 5 EOE
BELTNED L2 5 (BRI, Lad, HRombicr, TEK)EOTESR M55 UTHht
TLWMTES, LWIOIREBEDLIT WD, 128 0RENEERSHECHTZEY TT
BH oW, t+amirzlTnil HlicE s,

SEEORBTIE, DU EHAES (oral proficiency) w4, HH o HWENTH — P - k
(Intermediate low — mid — high) L& DT LT EERZZWE, hFO B EE~0iE

&%l 2 ACTFL Japanese Guidelines—Reading

Intermediate-Mid  Sufficient comprehension to understand specially prepared material
of several connected sentences for informative purposes and to
understand with use of a dictionary main ideas and some facts in
authentic material. Can understand and follow events of a very
simple passage in specially prepared material when content deals
with basic situations and sentence structure is simple, i.e., without
complex subordination, e.g., gogatsu itsuka no asa, juujthan no shin-
kansen de tookyoo eki ni tsukimasu. tookyoo wa hajimete desu kara
yoku wakarimasen. sumimasen ga, mukae ni kite kudasai. hoomu de
matte imasu. Can decode with considerable effort and frequent
error, hand-printed notes or short letters for main facts. Such
tasks will be characterized by frequent errors and moderate success
depending on subject matter, amount of unfamiliar vocabulary,
simplicity of style, and skill with dictionary.

Advanced Can read edited, multi-paragraphic materials of factual nature,
characterized by structure which increasingly mirrors that of au-
thentic material. Is alert to the full range of basic structural
patterns, Can decode, but may not be able to read, a broader
range or simple authentic prose characterized by repetition of a
particular vocabulary pool and a widening pool of patterns, Can
use knowledge of connectives and anaphoras (pronouns, etc.) to
determine logical progression and organization of discourse, Can
decode authentic prose (including newspapers and magazines) for
general ideas; with more error, can glean a range of specific facts
from short authentic pieces on sports, movies, and current events.
Increasing control of structural features gives rise to periodic suc-
cess at syntactically based guessing strategy.
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B (major border) ¥z %7 wicid, HYOEM LFEENLETH S, EREHOERDL OE
KRR OHE L, FERUREEEB LEX DR LT, SEORERETHHEO E» 6 Bk
~&, “major border” iz 5 Z LWCELBERELTR M I 7P —HHOBRELEHTER
WEEZLD. bbAA, FOFEOPIE, BEEA NI FU—OERICLY, HEOEIEE
PAEEIZTE, LbRFICT 5> SFEBICER Y A L v ) & 5 RN IRLE
LbOTHB.

BEhHhoiIc

ARG PRV RV OEEEOFBORE, FRCBTT 28R E LTk ) ofE R
FOHERHBERTERL V. L2 AR, TOLLOSEEEOMPERERKZ LT IS
£ O RAEOHMITE, FBRRE L RO - REOB L D, BBRES, L ERICH
HEBIERTEILLNDOBEN. 20k, WEBWHERENEFECHR, M (de-
coding) It o T LEHS LWVWHDREETHASH.

“Proficiency ” IZfALREE > TWEIES, BEHERFEDILDEREITED O TRk
y, BERA NI TV —RBE2 BT LNTE, LLEEDREZED D, Lo I5ER R BEERN
UG LCSRRc it Y AR, e TS, b TIERES) 2 X VAEMICERL LS LRA D |
DH—RBTRRNPLEEZS.

2 & X #

IR (1990) T M55 O—HE L oifgaE, TAKP {8, 453, 27-63.

ST, BT, FEET, ITESE (1990) TP EgGmsst: SEFHMTER R iita < ALBH
i

LIGERIT (1990) T7 2 U b oRFIzRT % AARE Tk, OFER L3R5, THARIEEEL 71 5, 56-63.
BHE MR (1983) THEFEO D OB —SETBEEH L2 as s~V a VO OEBEE, PAKE
Bty 49 B, 49-58.

Btk B (1990) TR BAEEE ), THAE#HE. 715, 1-18.

PESAET (1989) THRERREIC 1T BlFRORA ., THAREHE 675, 181-193.

SAREHE, $aRmL, ANb Zh, BAR B (1989) TPEEEMGORMLESE, HiEd.

AETHT (1990) THHEEABESEEEOFYR ¥ A4 VOFE ), THAEBEEL 715, 197-209.

P FETF (1989) THABESEHOEMTIH¥ER V57V —, FHILKETIFI 7y 475, 1-21

W —, MMEERET (1989) THif#: ILRCHEiORmM GHEAD 72 O HAGEFIL - BIEY U — X 18)), 7
VIR

JbderET (1984) TEHifpHeE— PRI OES 2 .l ), TRIREAS: B AESEL 205, 18-64
D.E. o—3jbon— b - ffH SRR (1979) TARIOREHAE, (NCHA#EE - 3), ¥z o2tk

T 7'V — 3 - SRR ATSEARR (1990) FEREEfgy GRS - 4), WXE.
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